
Assessment Design Checklist 
 

Questions: Evidence of Understanding 

Is this assessment dynamic and adaptive to 
each student? 

● The student is navigating and 
completing the assessment 

● The assessment allows for the 
teacher to help guide the student 

● The assessment has targeted 
occasions and provides the means to 
scaffold next steps 

● The assessment is more open-ended 

Does this assessment provide insight to 
levels of understanding? 

● Questions are asked in different 
contexts to check student’s ability to 
transfer knowledge (facts vs. the 
meaning of them) 

● Questions have different levels of 
difficulty to them 

Does this assessment provide effective 
feedback for learning? 

● Teacher provides feedback on the 
task and how to do it more effectively 

● Feedback includes recognition of 
desired goal, evidence about present 
position, provides a way to close the 
gap between the two 

● Emphasizes leading goals over 
non-specific praise or normative 
comparisons 

● Avoids comparisons to other students 
● Uses FT (task), FP (process) or FR 

(regulation) over FS (self) 

Does this assessment inform instruction? ● Assessment is given frequently to see 
change 

● Assessment provides insight into 
student understanding, thus showing 
strengths and areas for improvement 

● Assessment provides a bridge 
between teaching and learning 

Does this assessment have clear 
goals/criteria? 

● Students have clear understanding of 
the criteria in which their work is 
assessed 



● Features of excellent performance is 
transparent 

● Targeted understandings are 
enduring, based on transferable, big 
ideas 

● Question generate inquiry around the 
central ideas 

 

Checklist Annotations 
 

Question 1: Is this assessment dynamic and adaptive to each 
student? 
 
One thing that I believe an assessment needs is to be dynamic and adaptive. By dynamic I 
mean that both the student and the teacher are involved, but also has an open enough prompt 
so that it can adapt and provide insight into students who have different levels of understanding. 
As Shepard put it, “Dynamic assessment [is] finding out what a student is able to do 
independently as well as what can be done with adult guidance.” (2000, p.10). In my profession 
of a PE teacher, this is important as many students are at various levels just simply based off of 
where they are in puberty, let alone where they are because of practiced skill. Having an 
assessment that is dynamic, or involving both the teacher and student, should allow a more 
open-ended opportunity for a wide range of abilities. Higgins and McTighe argue that to display 
such levels, we need to “use far fewer narrow prompts that are intended to elicit the “correct” 
answer to a familiar question.” (2005, p.48). So with this first question, I will be looking to see if 
the assessment provides such an opportunity-- that is one that is challenging and open ended, 
but one that in the end the student will complete, with varying levels of guidance from the 
teacher, on his or her own accord. 
 

Evidence of Understanding 
 
Evidence that I will use to decide if the assessment is indeed dynamic will first and foremost be 
exploring if the test is open-ended. As Shepard put it, “The most obvious reform has been to 
devise more open-ended performance tasks to ensure that students are able to reason critically, 
to solve complex problems, and to apply their knowledge to real-world contexts.” (2000, p.8). 
Open-ended tasks or questions allow for for the student to really display their understanding, but 
more importantly in the case of this question of is the assessment dynamic, allows for teachers 
to provide assistance. By allowing the teacher to assist, it should allow both teachers and 



students alike to “monitor learning and modify instruction.” (Quellmalz, 2013, p,3) This 
assistance will further lead to “the means to scaffold next step.” (Shepard, 2000, p.10). Thus, if 
the assessment shows evidence, it should be dynamic and applicable to all students and 
provide deeper insight than one that is not dynamic and adaptive to all students. 

Question 2: Does this Assessment Provide Insight to Levels of 
Learning? 
Obviously students have different levels of learning and understanding. Not everyone will take 
to a subject as fast or as slow as the next. So with that in mind, Wiggins and McTighe make the 
remark that there is this distinct difference between knowledge and understanding (2005). It is 
our duty to assemble assessments that can differentiate between students who simply know the 
facts, vs. those who can put it into context and transfer it into understanding. A sport example of 
this would be a lacrosse player who knows the plays and positioning vs. one who can read the 
defense and situation and make the correct decision as to how to proceed. Thus, this 
assessment must contain a variety of questions that allow for myself to understand if the student 
understands the concepts, but more importantly if they can transfer it into action. Wiggins and 
McTighe take it one step further and state, “Opportunities for pupils to express their 
understanding should be designed into any piece of teaching…” which I argue should include 
things such as ongoing assessments. (1998a, p.143) Sure, an athlete may be able to see on 
paper where open space is, but when confronted in a game-time situation can they execute 
given information that may be presented in a different form? Quellmalz put it in a different 
context (science) and suggested that that teachers should be looking for these very 
assessments, that is, ones that “gauge whether students can determine the flow of energy and 
matter through an ecosystem, rather than if students can just identify a producer and 
consumer.” (2013, p.4) 
 

Evidence of Understanding 
Evidence for this question must be multidimensional. That is, I can’t simply have an assessment 
that provides a yes or no answer. Ideally, this assessment would contain a variety of questions 
that would help pinpoint where the student is. Do they know the facts? Can they transfer the 
facts? Are they somewhere in between? Students should be able to “do” the subject, or in other 
words be able to apply their learning. (Wiggins & McTighe, 2005, p.48) The more both the 
student and myself can pinpoint where they are in the learning process, the more likely it is that 
we can come up with a plan to help reach the goals set at the beginning of the course or even 
create more challenging goals in the future to allow for ongoing learning and understanding. 
(Hattie & Timperley, 2000, p.88-89). So, it makes sense to have questions that can decipher if a 
student understands the concepts (ie a straight up question about pythagorean theorem) and 
furthermore if they can transfer that knowledge and apply it to a more abstract, real life situation 
(two lines, how far apart they are) without explicitly saying to use a specific formula. In the case 



of sport, do you understand the offense, but then can you execute it given different 
circumstances. 

Question 3: Does this assessment provide effective feedback for 
learning? 
Effective feedback is important in any learning environment. If you complete an assessment, but 
have no idea how well or poorly you did, it is simply impossible to get better. It would be like 
playing a game and having no idea if you won. As a PE teacher, it is important that my students 
are provided with effective feedback so that they can continue to work on areas of weaknesses 
while improving their strengths. As I look into more specific evidence of what effect feedback is, 
it is important to understand what exactly feedback is and why it important. Black and William 
describe feedback as, “...any information that is provided to the performer of any action about 
that performance.” (1998b, p. 53). To take it even a step further, I discovered that feedback that 
is considered to be about the task, and how to do it more effectively, has also been shown to be 
proportionately more effective than that related to just praise or punishment (Hattie & Timperley, 
2007, p. 84). With these things in mind, it seemed of utmost important to ask the question 
regarding effective feedback. Not only does it appear that feedback is important, as it provides 
more positive outcomes, but effective feedback should look much different than simply a letter 
grade so that students can use the feedback to  compare whether they should continue on their 
mode of engagement or invoke a change. (Nicol & Macfarlane-Dick, 2006, p.202) 
 

Evidence of Understanding 
The first thing I will look for to be evident is that the teacher is indeed providing feedback on the 
task. As mentioned, by Black and William, “Feedback to any pupil should be about the particular 
qualities of his or her work… and should avoid comparisons with other pupils” (1998a, p.143). 
This is tough in the realm of sports, and something I have found myself trying to limit since 
reading that article! Hattie and Timperley also share these thoughts when they note that, 
“Feedback is effective when it consists of information about progress, and/or about how to 
proceed.” (2007, p.89) That is, this feedback should an indepth look at the work and how to 
move forward, not just the outcome of the work. To that end, it is also important that feedback 
has three important elements about the students quality or effort of work: recognitions of the 
desired goal (what are we aiming to achieve), evidence about present position (where is the 
student currently in relation to that goal), and a way to close the gap between the two (what 
steps should be taken to get the student closer to achieving the goal). (Black & William, 1998a, 
p.143). The last thing I would look to ensure is that the feedback limited the amount of of 
information it gave about the self as a person (FS) and was more involved in the process of the 
task (FP) or self regulation (FR). Hattie and Timperley noted that FS was by far the least 
effective mode of feedback while FP and FR led to better understanding. (2007, p.90) 
 



Question 4: Does this assessment inform instruction? 
When we think about assessment, we tend to think about how the student performs and where 
that is in relation to a standard set. With that being said, perhaps one of most important aspects 
of assessment is the ability to inform instruction. As teachers, we do not want to be blindly 
teaching subject matter that our students already know, or perhaps is too advanced for them to 
understand. If we are to provide good teaching, which is as Shepard says, “...constantly asks 
about old understandings in new ways, calls for new applications and draws new connections,” 
we should aim to make sure that our assessments inform our instruction so which know which 
questions to ask and which applications to implement. (1997, p.27) Furthermore, our 
assessment should provide the level of understanding, or “the ability to thoughtfully and actively 
“do” the work with discernment,” as Wiggins and McTighe refer to, so we can further evaluate if 
our students have knowledge or a deep understanding of the topic before moving forward. 
(2005, p.41). In the realm of PE, this means an assessment may inform us that we need to 
spend more time on catching and throwing before moving to a more complex task, even if it was 
planned to move forward sooner. When we think about informing instruction, we should also 
realize that assessment is not just for the student, but rather the teacher as well. If the feedback 
informs the teacher, it should allow both the student and the teacher to set more challenging 
goals compared to the previous ones understood, thereby “establishing the conditions for 
ongoing learning.” Second, feedback allows students (and/or their teachers) to set further 
appropriately challenging goals as the previous ones are attained, thus establishing the 
conditions for ongoing learning. (Hattie & Timperley, 2007, p.88-89) 
 

Evidence of Understanding 
The first aspect to look for evidence would be if this assessment was given frequently. As Black 
and William mention, “It is better to have frequent short tests, than infrequent longer ones.” 
(1998a, p.144). This is impart due to the fact that when assessment is given frequently, we as 
teachers can see change and adjust our instruction accordingly. This doesn’t necessarily mean 
a shorter PE unit, but it could mean more frequent assessments throughout a unit. Furthermore, 
if we wish to see change, we must be providing an assessment that will provide insight into 
understanding. For if we cannot tell if the student is understanding or not, there is no way to 
inform instruction. The design of the assessment should be one that recognizes the need for 
conceptual benchmarks, not just performance abilities (Higgins & McTighe, 2005, p.48). When 
all of this occurs, assessment is a bridge between learning and teaching, not just a means to an 
end. 

Question 5: Does this assessment have clear goals/criteria? 
Finally, assessment is only valuable if it has explicit goals and criteria. Imagine being on a 
lacrosse team and playing a game, having no idea that the object was to score a goal. You 
could play in an entire game and never know how to be successful! This is the same in learning 



and other PE units. As Shepard said, “Students must have a clear understanding of the criteria 
by which their work will be assessed.” (2000, p.11). If a student is unsure of what he or she 
needs to do to be successful, it is an assessment that won’t provide much insight. This is further 
reinforced by Black and William, who state that “...pupils can assess themselves only when they 
have a sufficiently clear picture of the targets that their learning is meant to attain.” (1998a, 
p.143) Questioning whether there is explicit goals and criteria also helps when using UbD to 
ensure that the “Two Sins” of being “hands-on without being minds-on” and “coverage” that 
Wiggins and McTighe mention are avoided (2005, p.16). Finally, it is suggested that clear goals 
can also help the student focus their attention more, which allows feedback to be more directed. 
(Hattie & Timperley, 2007, p.87) 
 

Evidence of Understanding 
When considering evidence for having clear goals and/or criteria, the first thing I would look for 
is making sure that students have clear understanding of the criteria in which their work is 
assessed. This might be a rubric or other explicit expectation written and talked out. Shepard 
mentions that, “Features of excellent performance should be so transparent that students can 
learn to evaluate their own work in the same way that their teachers would.” (2000, p.11). So in 
other words, it is important the the rubric is there, but also that the student has a clear 
understanding. This may be in written form, but it would also be wise that the teacher have 
narrative with the student, whether that be through workshops, peer review or other modes 
where goals are talked about and what they look like. (Nicol & Macfarlane-Dick, p.207)  Finally, 
the assessment must be based on transferable, big ideas (Wiggins & McTighe, 2005, p.28). By 
basing it on the big ideas, there is targeted understandings and meaningful inquiry by the 
student and teacher alike. If the assessment is off-topic or reaching for unclear goals, it may not 
be apparent to the student or the teacher the purpose of assessment. 
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